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he Common Core State Standards (CCSS) identify
word recognition and reading fluency as foundational

competencies necessary for reading growth. Yet,

despite its recognized importance, fluency instruction is often

severely limited in many classrooms,
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Reading aloud
to students has long

been advocated for elementary

classrooms. Students who are regularly read to

have larger vocabularies, are better comprehenders, and

B°ate more motivated to read. In addition, when reading to students,

the teacher can help students notice how one's voice can be used

to enhance meaning and to make the readmg experience more

satisfying. Students themselves will develop a better sense of what

constitutes fluent reading and can try to make their oral reading

approximate the reading produced by the teacher.

Assisted Reading
In assisted reading, developing readers are supported by more

proficient readers who read with students during oral reading. This

can take a variety of forms, includmg group reading or paired reading.

If a student does not have a person or group to read with,

technology provides an answer. In technology-assisted reading, the

reader listens to a fluent recording of the same text while readuig.

In the past, the recorded reading took the form of cassette tapes,

which were often easily damaged or lost. More recently, digital

recordings and onlme software programs have made technology'

assisted reading easy

classrooms or homes.

AteMhe^a^s^
_""'K=2?^S=

ng easy to implement in

With the advent of digital recordmg applications such as

podcasts, teachers can create their own library of technology-

assisted readings. Another form of assisted reading is captioned

television, where the viewer sees the words on the screen while

hearing the words read. In addition, publishers have combined

authentic literature with technology to create online programs for

modeled and assisted readmg. These programs use advanced speech

recognition technology to correct and support students as they

read aloud, building fluency and comprehension with the help of a

supportive listener.

Wide Reading and Deep Reading
In reading, we generally think of practice in terms of wide

reading—where students regularly read new, never-before-res.

materials. Students read a story or chapter once, discuss it with

their classmates and teacher, and possibly engage in extension

activities. Then they move on to another new text.

Now, consider students who are not good readers. They read the

text once but chey don't read it or understand it well. If they never

This daily lesson combines modeling fluent reading, assisted reading, and
repeated (and wide) reading, and takes no more than 25 to 30 minutes.The
FDL also engages students in brief but intensive word study and in home
reading practice, which are critical to reading success.

The FDL uses a daily poem or an other short text of 50 to 200 words. The goal
Is for students to learn to read one text well.To achieve this, students listen to
the text read to them, read it with other readers, practice the texl repeatedly,
and eventually perform for an audience.

Following is a general outline of an FDL:
1. Students read a familiar passage (story segment, poem, song lyric, etc.)

from the previous lesson to the teacher or a fellow student for accuracy
and fluency.

2. The teacher introduces a new short text and reads it aloud two or three
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get the opportunity to develop mastery over a text, there is a good

chance they will not develop as confident, proficient readers. For

these students (as well as normally developing readers) we need to

occasionally ask them to read a text multiple times until they are

'\ able to read it fluendy and with good comprehension. This type of

•'practice is known as repeated or deep reading.

When students read a text several times, with feedback, they




